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TOE PROBLEM 

» * 

It is a fact, attested to by the National Education Association 
that there are not, and will not he in the foreseeable future, enough 
fully qualified teachers to staff the classrooms of this country. 

The well-publicized need for adequately -prepared teachers has in- 
evitably led to a wide variety of programs designed to increase teacher 
supply. Many of these programs represent efforts to recruit able college 
students for teaching careers. TOe success of these recruitment efforts 
is apparent in the data collected by the Research Division of the National 
Education Association. Between l$h8 and the present, the percentage of 
all college graduates who prepared for teaching increased fairly steadily. 
Locally, a similar trend toward increased enrollments in teacher education 
programs is revealed by a semi-annual census of the student body of T he 
City University of New York. 

Evidence that more and more college students are preparing for teach- 
ing is encouraging. But reflection will raise questions about the ulti- 
mate significance of this Increase in prospective teachers. It is obvious 
that we must educate students who will enter teaching and who, once em- 
ployed, will remain to make teaching a long-term career. How many of 
the nearly 160,000 newly-trained teachers who were graduated from American 
colleges in 3,965 will be able to meet this test? 

If the trends of the past continue into the future, the overwhelm- 
ing majority of these new teachers will not be found in the classroom 
five years from now. Nationwide surveys among teacher education graduates 
clearly indicate that although between 70 and 80 per cent of these stu- 
dents enter teaching within a few months after completing their under- 
graduate studies, many of them leave after only a few short years of 
teaching service. 

Bart of the difficulty in reta in i n g teachers is a function of the 
teaching profession. Teaching as a career field attracts more women 
than men. In 1959* of those who were graduated from American colle ge s 
with sufficient preparation to teach, the ratio of women U men was more 
than two to one. In the conflict between career and family responsibil- 
ities it is usually the career which is sacrificed, at least temporarily. 
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Men graduates, who must also reach decisions about entering and leaving 
teaching, are probably less often subject to pressures from conflicting family 
responsibilities* But men too leave teaching* 

It was against this background of concern for alleviating the teacher 

shortage that the Office of Research ahdpvaluation in 1954 undertook a long! - / 
tudlnal study of the teaching persistence of a group of approximately 1600 
graduates of the New York City municipal colleges. 1 Over the past ten years 
these graduates have been studied at different times and in different ways. 

Ihe Office of Research and Eraldatlon has recently completed a fourth 
follow-up study of these subjects (7). Descriptive data on the career histories 
of all of the "locatable" graduates was secured by means of a questionnaire* 

In addition, a group o? approximately 50 career-oriented, persistent teachers 
has been interviewed In order to obtain data which Is difficult to secure In 
a brief questionnaire (6)* 

Ihe questionnaire studies were initiated in 1954 in the conviction that 
objective data on teaching persistence Is a necessary base on which to plan 
programs for strengthening teaching as a career field and ultimately for allev- 
iating the teacher shortage* However, in carrying out the essentially descrip- 
tive aspects of the study, it was not always possible to investigate the more 
interesting, dynamic facets of the teaching career* She project contained 
in this proposal represents an important extension of the longitudinal program 
and attempts to clarify still further the factors associated wlthfcteaCher 
persistence* 

Ihe lamellate goal of this project is to select a sample of non-persistent ^ 
teacher graduates and to interview them, using an Interview schedule tha t is s 
adapted from the one used in 1963-64 with a sample of persistent teachers* C 
©ie present study is the first part of a two-part project, and is concerned ! 
with the development in detail of the interview prodedures and the method of / 
analysis to be used; also with preliminary tryout, refinement, and further / 



1 Te&Chlng persistence may be defined objectively as the length of time follow- 
ing graduation in which a teacher education student is employed as a teacher. 

In practice the measurement of teaching persistence may present seme ambiguities* 
Since a teacher's decisions to enter, remain in, leave, and return to the teach- 
ing profession are not irrevocable, the teacher's persistence record depends, 
in part at least, on the time at which follow-up data are obtained. Ihe problems 
suggested here argue strongly for the collection of longitudinal career data* 



testing of the interview and analysis procedures. The project is to be com- 
pleted in a continuation study entitled '^Motivational lectors Influencing 
Persistence in Teaching as Revealed by Interviews, " which has been approved 
for rapport by the Cooperative Research Program as Project Ho. 6 - 8111 .“* 



OBJECTIVES 

Ihc principal objective of the study has been to extend and to amplify the 
work which has already been done in studying the 1953-54 class of former student 
teachers. Longitudinal career history data, derived from earlier questionnaire 
studies of these graduates, has provided a clear picture of some of the factors 
associated with teacher persistence. The present study has continued this pro- 
cess, permitting a fuller aM more comprehensive examination of the problem. 

We have been studying non»perslsters. 

She specific objectives have been; 

1. to expand, clarify, and organise the questions we are investigating 
about non-perslsters 

P. to fievelpp an interview schedule relevant to non-perslsters 

3* to divide the population into meaningful sub -groups 

4. to interview a preliminary sampling of non-persisters 

5* to revise and improve the interview schedule after tryout. 

6. to develop a satisfactory schema for recording and 
the interview data 

7* to begin to collect interview data with the final interview schedule, 
in order to determine if it is satisfactory 

3he state of knowledge in this area does not permit & vigorous test of a set 
of formally -stated hypotheses. We believe it is possible to gain an understand- 
ing of non-persistence by examining many factors. These factors tend to fall 
within two areas: practical reasons for non-persistence, and personal reasons. 

Qiere are practical reasons why people leave teaching or any other job. 

Among these are financial needs and inability to find and provide adequate 

®e^e the mother will be away from home. Such questions as these can ba 
raised: 

1. Do male non-persiiters leave teaching to go into more lucrag&v?: 



fields? 
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2# Do mothers persist at teaching to augment the family income? Do 
many mothers not persist because the family Income is aznple? 

3* Would non-persisting mothers return to teaching if good child care 
vere available or if part time positions were available? 

It is difficult to categorize all of the personal reasons why a person stays 
on or leaves a position* Some of the major reasons seem to lie vitfain these 
categories: Involvement in the job-preparation and in the position; and need 
to evolve a satisfying style of life* Questions such as these need answering: 

1* non-persisters describe a lesser need to Impart learning through- 
out their lives than do perslsters? 

2# Is the degree of exploration into various occupations before select- 
ing the field of professional preparation related to persistence? 

3* I® working in areas related to education before entering the field 
of education related to persistence? 

4* Did non-persisters make their decision to teach later than perslsters? 

5m Did non-persisters experience much discrepancy between what they 
were taught in education courses and their teaching experience? 

6# Do perslsters, more than non-persisters, come from hemes where the 
value of ideas, imparting knowledge, and constant learning was stressed? 

7« Do non-persisters* husbands discourage them from handling the double ! 

job of teacher and home-maker? 

8. Do perslsters (who do not work because of financial need), more 
than non-persisters, need the rewards and satisfactions that a Job offers? i 

It is not an objective of this study to find, the answers to these questions. j 

However, it has been necessary to foxmulate, organize, and clarify the questions 
in order to construct a meaningful interview schedule* 

I 

. i 

| 

i 

I 
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related research 

Buring the academic year 1953-54> the Office of Research and Evaluation of 
the Division of Teacher Education began a longitudinal study of approximately 
l600 students who were completing teacher- educati on programs at the four-year 
municipal colleges of 33ie City University of New York* The students were a ll 
enrolled in student teaching which is the culmination of the teacher-education 
program at the municipal colleges and is, therefore, taken during the latter 
h alf of the student's senior year* 

Since the subjects of the study are graduates of the New York City municipal 
colleges, it may be instructive to describe these institutions briefly* The 
City Uhiversity is composed of eleven tax -supported collegiate institutions 
including four colleges which offer teacher-education programs: City College, 
Hunter College, Brooklyn College, and Queens College* Operating under the jur- 
isdiction of the Board of Higher Education, these colleges are open day And 
evening throughout the year* During 1964-65, the number of students enrolled 
in teacher education programs in The City Uhiversity was 36,756** 

Each year since 1950, the municipal colleges have prepared about two per cent 
of the national supply of new teachers* The largest single employer of these 
graduates is the Board of Education of the City of New York* More than 60 per 
cent of the approximately 40,000 teachers in the New York City public schools 
are graduates of the municipal colleges* Although most of The City Un i v er sity 
graduates teach in the local area, many are employed in suburban communities 
and some are teaching in schools far from New York City* 

During 1953“54 a battery of tests was administered to all student teachers 
in The City Uhiversity. During 1954-55, a follow-up of a small group of the 
student teachers who were tested the year before was undertaken. Those students 
who were then teaching in Grades 3 to 6 in New York City public elementary 
schools in which at least one other member of the group was also teaching were 
encouraged to participate as subjects in an observational study. Of approxi- 
mately 75 teachers who met these criteria, it was possible to conduct intensive 



*3r Master jSjS JBSu ahe City University of New York Incorporating November 
1964 and June 1965 Amendments. New York: Office of the Dean of Studies. The 
City Uhiversity of New York, 535 Best 80th Street, January, 1966. 
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observations in the classrooms of 49, . In addition, several tests were adminis- 
tered to the pupils taught by these k$ teachers and to the teachers themselves. 
Ihe data thus collected have been used, to examine a variety of Issues related 
to the measurement and prediction of teacher effectiveness and pnpil -teacher 
rapport. (9, 10, 11, 12, 13, 14, 18, 19, 20). 

In 1955, the first of four mail questionnaire follow-up studies was begun. 

This first questionnaire was primarily designed to establish contact with the 
subjects And, therefore, no report was prepared. Subsequent follow-ups^ each 
based on a questionnaire mailed to the graduates, were conducted in 1957 and 
1959* The findings of these surveys have been reported as part of the series 
of research publications issued by the Office of Research and Evaluation 
( 17 , 22 ). 

Perhaps the simplest way to secure a feeling for the information obtained' 
thus far is to examine seme of the highlights of the third survey conducted in 
1959 (22), At the time of the survey approximately five years had passed since 
the subjects were graduated from college. Completed questionnaires were returned 
by 1144 graduates, over 70 per cent of the group to whom they were mailed. It 
was found that 94 per cent of the respondents had been employed as teachers at 
some time during the five-year period after graduation; only six per cent had 
never taught. It was also found that at the time of the survey, five y ear s 
after graduation; 

1» Fifty -one per cent were employed as teachers. Seventy-eight per 
cent of the men and 47 per cent of the women were teaching. 

2. Approximately 60 per cent of the respondents who had not taught 
intended to do so in the future. 

3. Sixty-four per cent of the teaching respondents were located ia 
New York City schools; another 22 per cent were .teaching in other areas of 
New York State. 

4. Bie overwhelming majority of women who were not teaching were married 
and had. preschool children. Among the men graduates, marriage and family re- 
sponsibilities were not related to their persistence in teaching. 

5* Although 56 per cent of the graduates who were teaching in New York 
City elementary schools were assigned to "difficult" schools, the difficulty 
of a school had no appreciable relationship to the graduates' persistence in 
teaching. 
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6 , Wie most persistent teachers vere those between 35 and 55 years 
of age at the time of the survey, those who prepared for secondary rather than 
elementary school teaching, and those who expressed satisfaction with their 
student teaching experiences* 

7- Forty-five per cent of those employed as teachers indicated an 
intention to teach indefinitely or until retirement. Over 20 per cent of the 
women planned to leave teaching in the near future. 

8. About 85 per cent of those with teaching experience - former 
teachers as well as those currently teaching - evaluated their teaching exper- 
iences as either "fairly satisfying" or "very satisfying." 

A fourth follow-up of the 1953-54 graduates was begun in 1963 -64 (7). 

Ten years had passed since the subjects were attending college as student teach- 
ers, and this seemed an appropriate point to survey the group once again. 

A questionnaire procedure, essentially similar to that employed in the, 
two preceding studies was employed. Of the 1522 follow-up questionnaires that 
were sent to the graduates (mailed January 17, 1964) there were approximately 
800 replies. About 300 subjects were designated "unlocatables, " i.e., subjects 
for whom neither a current address nor a forwarding address could be secured 
despite thorough investigation. 

It is widely recognised that the data that can be obtained through a 
mail questionnaire is inevitably limited in many ways. In this respect, the 
questionnaire surveys of the 1953-54 graduates were typical. To obtain a max- 
imum proportion of returns, the number of questions was deliberately kept small. 
Moreover, the questions were structured to permit relatively simple answers 
which in seme cases were pre-coded. Thus depth and extensiveness of information 
were sacrificed to obtain the broadest possible sample of respondents. 

TO rectify the obvious limitations imposed by the questionnaire procedure 
employed, it was decided to select a number of respondents for an Intensive 
interview. A decision was reached to restrict the interviews 50 career 
teachers. 4 career teacher was defined as one who had taught more or less 
continuously since graduation in 1954 and who was teaching at the time of 
responding to the questionnaire, Examination of the questionnaire returns 
indicates that there were 210 respondents who could appropriately be designated 
career teachers. Many of these teachers agreed to be interviewed, and the 50 
interviews were completed (6). 
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1b yield comparable data from case to case; the interview schedule was 
designed and administered in relatively standardized form. Because the inter- 
view was focused primarily on the characteristics and experiences of career- 
oriented, persistent teachers, departures from standardized form were intro-?-, 
duced to accommodate to relevant characteristics of experienced teachers (e.g., 
grade and school level, post-graduate study, as well as responsiveness). In 
general, however, the interviewer's purpose was to maximize the comparable 
meanings in the total interview. Flexibility also operated in the structure of 
the various questions. Seme were relatively "open," others "closed;" in some 
situations probing for responses was employed# All interviews were tape re- 
corded: In addition notes were kept by the interviewer which were later used 
as the basis for a summary impression. 

Bach interview lasted approximately one hour. Pace and amount of elabor- 
ation varied according to certain personal qualities of the teacher and the 
extent to which s(he) felt at ease about being questioned. Actual Interview 
time, therefore, ranged from 40 to 70 minutes. 

Bach interview covered all areas of the schedule, and the general sequen- 
tial order of question items was maintained. Introductory remarks by the in- 
terviewer were also uniform (although initial greetings differed). The results 
have been analyzed and a report will soon be ready for distribution (6). 



PROCEDURE 



General Design 

Ibis project had as its major aspects the classification into sub-groups 
of a population of non-persisting teachers previously identified; the development 
and refinement of an interview schedule and a method of analysis appropriate 

to it; and tryout of the revised schedule on a sufficient scale to judga its 
suitability. 




Population and Sample 

The over 800 respondents to the 1963“64 questionnaire , which was 
sent to all teacher-education graduates of The City University of New 
York of the year 1953-54, serve as the population from which the sample 
is drawn* Prom the questionnaires four groups have been identified, 
alike in that they are not now teaching, hut # differing in that one group 
never taught, one group intends to resume teaching, one group does not 
intend to resume teaching, and the fourth group does not know whether 
or not they will return to teaching* From each group a list of names 
has been selected using a table of random numbers* These people are being 

invited to be interviewed in the order in which their names appear on 
the list. 

3Cn order to improve the willingness of these people to be interviewed, 
a stipend of $10*00 is offered to each person who comes to be interviewed* 
This reduces the frequency of refusals and broken appointments, and im- 
proves the degree to which those interviewed are representative of the 
group. 

Priority has been given in the present study to people who are will- 
ing and able to come to a convenient centred location for the interviews* 
However, since the population is known to include mothers who are reluc- 
tant to leave small children at home, or are unable to make satisfactory 
baby-sitting arrangements, some of the interviews in the second part of 
the project (6-8111) will be conducted in the interviewee's residence* 

The population of non-persisters has been divided into four sub- 
groups: 

1* people who never taught 

2. clear non-persisters: people who have said they have no 
intention of returning to teaching 

3» fusty non-persisters: mothers who have said they will 
probably return to teaching when their children are older 

4* an undecided group: people who have said that they do not 
know whether they wish to return to teaching or not 

Further sub-division of this population has been on the basis of 
sex, marital status, preparation for elementary or secondary school 
teaching, and existence of children under or at school age* 
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Development of the Interview Procedure 

The interview schedule used with the persisting teachers (6) was 
modified to make it relevant to the non-per sister groups* For example , 
questions dealing with current teaching experiences were dropped, while 
questions dealing with plans to re-enter teaching were introduced. On 
the other hand, questions focused on the respondent .'s self-image a™* its 
relation to the teaching role have been retained in interviewing the non- 
persisters. Each interview was recorded on a tape recorder for later 
analysis* 

The first form of the interview schedule was tried with several non- 
persisters by two experienced interviewers, one of whom had recently in- 
terviewed 50 persisting teachers* The taped interviews were listened to 
by the three investigators. They attempted to identify all questions 
that needed clarification or rewording. They also attempted to identify 
leads for questions that could be added to the schedule. 

A code sheet for the interview was developed so that the data obtained 
could be quantified. This tentative coding form was also tried out in 
order to test its adequacy* As a result, severed, changes were made in 
the questions in order to improve the amenability of the replies to coding, 
and corresponding changes were made in the coding procedure. 

On the basis of this tryout, a revised interview schedule was devel- 
oped. Several trial interviews were conducted with this revised schedule, 
and in the opinion of the project staff, it is satisfactory for the pur- 
pose it is intended to serve. A copy is included in the Appendix. This 
schedule was submitted on January 7, 1966, to the U. S« Office of Education 
for clearance. As of the date of writing this report, authorization to 
proceed with the continuation study (Proposal 6-8111) has been received. 

The interviewing of the main population of non-persisters will begin 
early in February 1966. The coding sheet has also been revised and a 
copy of it is Included in the Appendix. 

It was originally planned to study the non-persister interview 
results in an attempt to identify all reasons for non-persistence "p* 
to compare the persisters interviewed for another study (6) with non- 
persisters on as many variables as possible. As the study and revision 
of the non-persister interview proceded, it became apparent that many 
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questions that would provide Important information about non-persistence 
had not been asked of the perslster group. This would have severely 
reduced the number of items on which comparable data for persisted an d 
non-persister groups would be available. Because this limitation was 
recognized, it was decided to amplify the aspect of the study de aling with 
comparisons between persisters and non-persisters by developing a mail 
questionnaire for persisters which would be directly comparable to the 
non-persister interview schedule. A copy of this questionnaire can be 
found in the Appendix. (This questionnaire was approved on February 28, 
1986, by Mr. H. H. Cummings.) Although in this part of the study we w ill 
be comparing material obtained from a self-administered questionnaire 
with material obtained during a face to face interview, this seemed the 
most expedient way of collecting the needed data. 

RESULTS 
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Since the purpose of this project was to lay the groundwork for data 
collection in a continuation study, it was not intended that data would 
be collected, analyzed, and interpreted. The main result is that all is 
now in readiness for the continuation study to proceed. The steps in- 
volved in this outcome are detailed below. 

All of the listed objectives of this project have been achieved. 

1. Questions relevant to the causal background for persisting 
or not persisting in teaching were gathered, clarified, and organised. 

2. These questions were organized into an interview schedule 
appropriate for non-persisters. 

3« The non-persisters among the more than 800 graduates of The 
City Uhiversity of New York who answered the 1963-64 questionnaire were 
^ssified into four main groups: people who never taught, clear non- 
persisters, fuzzy non-persisters, and an undecided group. Further sub- 
division has been made by sex, marital status, preparation to teach 
elementary or secondary school, and presence or absence of young children. 

4. A preliminary sample of non-persisters were interviewed 
and the interviews were recorded. 



o 

ERIC 



A 



- 12 - 



5. The trial interviews were analysed and coded. On the hauls 
of this analysis improvements and revisions were made in the interview 
schedule. 

6. Corresponding improvements were made in the coding procedure. 
Copies of this schedule and of the coding sheet are included in the Appendix. 

7* The revised interview schedule and coding procedure have 
been used in several trial interviews , have been submitted for clearance, 
and are ready for use in the continuation study. 

8. A mail questionnaire has been developed for the persister 
group and has been mailed out. Returns are being coded to directly cor- 
respond with data obtained from the non-perslster interview schedule. 

This questionnaire is in the Appendix. 

9* At this time it is impossible to give more than a summary 
description of the statistical analysis that is planned. Hie interview 
schedule and mail questionnaire will be coded as per the attached coding 
sheet and this information will be punched on 194 cards. The frequency 
of responses to each item will be tabulated by sorting machine. Tables 
will be constructed summarizing the number of responses given to each 
interview item. With the data suomarized in tables, it will be possible 
to compare responses among the sUb-groups and between the persister and 
non-persister groups. Chi 2 technique will be used to test for significance 
of difference. 

Two raters are coding the interviews. We will determine between- 
rater reliability to ascertain that they are interpreting responses and 
coding in the same way. This method will be used: The percent of agree- 
ment and disagreement between the raters for each item on the non-per- 
sister interview schedule will be determined. A sample of interviews 
will be selected for the reliability study. The raters have alr eady 
discussed the interview schedule at length and have reduced the number 
of disagreements they had about ways in which the responses should be 
interpreted and coded. On a small sample of interviews already coded by 
both raters, the percent disagreement is very low. 

Thirty-nine interviews with non-persisters were completed 
as of January 15, 1966. 
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10. She proposal for the continuation study (6-Slll) has 
been approved and authorisation has been received to proceed with data 
collection* 

She relatively snail nuniber of trial interviews conducted thus far 
do not warrant analysis nor generalisation about the factors which in- 
fluence persistence or non-persistence in teaching* They do, in the 
opinion of the project staff, support the expectation, basic in the plan- 
ning of this project, that interviews would enrich and amplify the results 
of questionnaire studies of teacher persistence* 

At the tine of this writing, it seems possible that differences 
between the available samples of per sisters and non-persisters will not 
be found because it becomes apparent that most of the non-persisters plan 
to return to teaching when their children get older* However, the ques- 
tions that are being ashed of both persist ers and non-persisters will 
contribute to understa n d in g of how the holding power of the occupation of 
teaching can be enhanced and understanding of how women might be convinced 
to return sooner to the classroom* finally, recommendations from the in- 
terviewees are being sought for ways of strengthening aspects of the teacher 
training program in order to develop the ability of new teachers to handle 
problems encountered in their initial teaching experience. 
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SgtgTO Aim COWfiMBTq flfl 

®ie nature of this project has been such that the results, described 
above, nay also serve as conclusions* Obey nay b k briefly restated as follows: 
^ i® possible to devise an interview schedule for use with foime: 
teachers that will elicit infoxnation about factors, not easily studied by 
questionnaire methods, which have a significant bearing on the decisions of 
Individuals who have left teaching (usually for domestic reasons) whether or 
not to resume a teaching career* 

2* Such an interview schedule has been developed, tried out, improved 
and tried out again* It is now ready for use* 

3* A large population of non -persisting teacher education graduates 
has been located, identified, and classified into meaningful su b - gr oups * A 
procedure for sampling this population has been developed and the willingness 
of individuals to be interviewed has been demonstrated* 

4* A continuation study (Project 6-8111) has been authorized* All 
is in readiness for data collection and analysis* Results and implications of 
the interviews will be included in the final report of the continuation study* 
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The City University of New York 
Division of Teacher Education 
OFFICE OF RESEARCH AND EVALUATION 



Name 



Age 



Number 



Interview Schedule 

X* Background information - first I would like to ask about 
your family: 

A* Where were your parents born? Mother: US A 

Othe r 

Father: USA 
Other 



B. And you? USA - City_ 

Other 



C. 



What was their general educational background? 

Mother: self-taught (no formal school 
elementary school graduate 
high school graduate 
college graduate 
beyond college 



Father: 



self -taught . 
elementary school graduate 
high school graduate 
college graduate 
beyond college 



yes 




yes 


No 


yes 


No 


yes 


No 


yes 


No 


yes 


No 


yes £ 


Nq^ 


yes"~ 


No 


yes 




yes"""* 


No 



II* Schooling 



A* For elementary school* what kind of school did you attend? 
Public 



private 



parochial 
other *""" 



B* For high school* what kind of school did you attend? 
public 



private 



parochial, 

other 






o 

ERIC 



* 



2 



m. School experience (referring to before college - cet 
global impression) 

A. Tell me what you were like in school* 

B. What did you like best? 

C. What did you like least? 

D. What do you remember about you r teachers? 

£• Describe an incident that stands out in your min d 
about school. 

F. Did you enjoy school? (global impression) 

very muc h some very little don’t know 

IV* Relationships with parents (referring to before college 
it t global impressions) 

A* Mother: 

1* What kinds of things did you do with your 
mother? 

2* Did you have fun together? 
rarely sometimes often 
don’ S remembe r 

3* Did she read to you? 

non e littl e lo t don’t remembe r 

4>* What did you talk about together? 

5* How did you get along with your mother? 

Did you feel close to her? Help me make a 
rating on this* 

very clos e some not clos e 
can’t remembe r 

6* Did you fight? 

non e som e a lo t don’t remember___ 

7* Was there an area of interest or concern 
that you remember your mother feeling 
strongly about? 

(Probe: for example, about getting an educa- 
tion, politics, about women working, about 
having a family* ) 



3 « 



8. Did your mother work outside of the home? 
ye a n o 

9* What kind of work did your mother do when: 

a. all childx £n were under 6 

housewif e other 

b. children were 6*12 years 

housewif e othe r 

c. children were 12 to 20 years 

housewif e othe r 

10* When she worked; about how many days a 
week did she work? 

12 5 4 5 6 

11. Who took care of you? sel f 

mai d 

other sibling s 

relativ e 

othe r 

12. How did you feel about your mother working? 



1. What kind of work did your father d o 

2. What kinds of things did you do with father? 



3* Did you have fun together? 

rarely sometimes ofte n 

4. Did he read to you? 

none little lot don't remember 



5» What did you talk about together? 



6 . 



How did you get along with your father? Did 
you feel close to him? Help me make a rating 
on this. 

very close dome not close 



can't 



7* Did you fight? 

none^^ soiie^^ t lot don*t reontcr 

8. Was there an area of interest cr concern that 
you remember your father feeling strongly 
about? 

9* How did your father feel about your mother 
working? 

V. Friends and self-activities: 

A. Friends 

!• Did you have any friends? (global memory) 
singl e fe w man y 

2. What kinds of things did you do together? 

3* Did your friends enjoy school? 

very muc h som e very littl e 
don't know 



B. Self activities 

1* What did you do typically when you came home 
from school? 

Rank from 1 to 5 
homework 
Pla y 

household chore s 

religious schoo l 

additional lessons 
(non-academic are&s-e.g. 
dance, instrument, other) 



2* What kinds of things did you do by yourself? 
3* What books read? 

4. What other hobbies did you have? 



''V,; 



'jrriir niiji pii'if m 






VI. What are you doing now? - ask all areas that are pertinent 

A. Job «* not teachings 

1. What is your job? 

2. Is it an extra job? yes . no 
3« What exactly do you do? 

Do you enjoy it? 

5* What do you enjoy about it? 

6. Why did you stop teaching? 

B. Family - (homemaker) 

1. How old were you when you got married? 

2. How long did you teach before you got married? 

3» How long did you teach after you got married? _____ 

4. When and why did you stop teaching? (looking for 
immediate reason - not affective. ) 

5* Who is in your family? 

6, Do you have help? yes no 

7* What do they help with? 

8. Any free time? yes no 

9* About how much? 

10. What do you do with this free time? (specifics) 

11. Do you find you need time to be alone? ye s no 

sometime s 

12. Do you. have this time? yes^^ n o somet ime s 
13* What do you do during this time? (specifics) 

14. What magazines do you subscribe to? 

15 • What trips have you made during the last 5 years? 

16. How do you spend your time with your children? 

17* What do your children enjoy most doing with you? 















18 

19 

20 
21 . 
22 . 

23 . 

24 . 

25 . 



28. 

27 * 

28 . 



29 * 

30 . 



31 . 

32 . 

33 . 

34 . 

35 . 



. What do you enjoy most doing with then? 

. What qualities would you like your children to 
have as adults? 

. What do you do after your children are asleep? 

■ What do you enjoy most about being home? 

* What is most frustrating? 

* How does your husband feel about working wives? 
or mothers? 



Does he ever encourage you to return to work? 

tfader what circumstances do you think he might encour- 
age you to return to work? 

Some women feel they have a responsibility to & 
financial contribution to their family. Do you? 

If you worked, what would you use the money for? 

(If they say for essentials; how do they feel about 



Within what range is your husband's inco me ? 
under $6,000 mmmm _ 

6 , 000 - 10,000 __ 

10,000-15,000 
15,000 plus 

Is this comfortable for you to live on? yes no 

Are there things you want or need that you cannot have 
on this income? 

hesitant firm won't answer 

yes no yes no '' ' 

(If hesitant or firm M yes M : for exanple, what?) 



Do you have married friends with children who are 
employed outside of their home? ye s no 

Are they teachers? yes n o 

What do they do? 

How do you feel about staying home opposed to working? 

Are there circumstances that would make you go back 
to work now? (get response aside from financial) 



VII. 



36. Ha how many years do you plan to return to teaching? 

C. Study - 

1. What are you studying? 

2. What is your purpose? pleasure retr aining 

advance credi t 

3* Are you enjoying it? very much some not much 
Will it have an effect on your salary? yes no 

D. Community work 

1. What organizations do you belong to or work for? 

Are you an officer? ye s n o 

Do you attend meetings? regularl y sporadically^^ 
Conmittee participation? ye s no 



2 

3 

4, 

5. 



How much time a week do you give to these 
organizations? 



6. What is satisfying about this work? 



Retrospect 



.• You studied in the education curriculum in college. We 

would like you to think back to the time prior to this: 

1. At what age did you decide to teach? 

2. What were the influences that made you decide on 
teaching? 

3» Was there any person who helped you the 
decision? Who? 

4. Did you ever consider studying towards some other 
career? yes no 

5* Which one? 

6 . What did you find attractive about it? 

7« What made you finally decide on teaching? 

8. Did you talk with a guidance counselor before gtiftflii np 
to be a teacher? 









9* Did you attend assemblies where different vocations 
were discussed? 

,l° s Did you have opportunity to obtain information about 
other vocations? 

>. 

B. College 

1* Did you participate in any extracurricular activities 
in college? ye a n o 

2* Which ones? 

5* Did you ever work before, during or after college? 

What did you do? 

before durin g afte r 

4* What did you like about the job (s). What did you 
dislike? 

5* Did you ever have an opportunity to tutor or work 
with children? ye s n o 

8* What kind of an experience was this for you? 

7* Have you found throughout your life that you enjoy 
explaining things or showing people how to do things? 

very much some little very littl e 

don’t kno w 

8. Have you found that people learn easily from you? 

(not associated with formal teaching experience) 

C« Now, would you think back to your first teaching experience 

1* I& general, how would you describe yourself as a be gin * 
ning teacher? 

2* In what ways did you feel competent? 

3* In what ways did you feel unsure? 

4. What did you like about your colleagues? 

5» Did you feel accepted by them or did you feel "raw'' 
and out of place? Help me rate this: 

raw accepted 

12 3 4 5 

• How did your first year of teaching go for you? 
hard easy 

1 2 3 4 5 



6 . 



«• 



9 



7* How free did you feel to discuss your problems with 
your principal? 

not free very free 

12 3^5 

8. Tell me more about it (If rated 3, 2, or 1) 

9* Your supervisor? 

not free very free 

12 3 4 5 

10* Other teachers? 

not free very free 

1 2 3 4 5 

11* In general, how much help did you get? 
a lot none 

1 2 3 4 5 

12. How free were you to try out your own ideas in the 
classroom? very fre e som e not at al l 

13* What do you think that depended on? 

l4. How did you feel about the paper work? 

15* Was your school considered to be a "difficult** school? 

l6. How many students in your class? 

under 1 0 10 to 2 0 20 to 3 0 over 30 

17* What did you teach? 

18. Was that what you prepared to teach? ye s n O 
19* Did you meet the parents? ye s n o 

20. What were they like? 

21. What were their feelings about education? 

22. What were your duties outside of teaching? 

23* How did you feel about them? 

24. Did you have a particular role in your school - either 
official or by reputation? ye s n o 

a. if yes: How did you feel about it? 

b. if no: Would you have liked to? 

25 • Did you have difficulty maintaining an orderly 
classroom? yes no 



26. How do you account for that? 

27 • Did you feel there were things about school life for 
teachers that could have been different? ye s n o 

28 . What things? 

29* Do you remember your student teaching experience? 
ye s n o 

30. In what ways was it helpful? 

31* In what ways was it not helpful? 

32. Was there a difference between what you were taught 
in class and what you experienced as a student teacher? 

non e som e very muc h 

33* Between student teaching and teaching? 
non e som e very muc h 

3k* Between what you were taught in class and your 
experience as a teacher? 

non e som e very muc h 

33* Please tell us about some of these differences. 

38. As a begi nn i n g teacher* did you have an image of a 
good teacher? ye s n o 

37* What was it? 

38. Has your image of a good teacher changed? 

39* Did you feel that your school helped you to be the 
of teacher you wanted to be? 

helped hindered 

12 3 

ko. Please tell me a little bit about this. 

kl. Do you feel you have changed in any ways since leaving 
teaching that would maks it dif ficult for you to go 
back to teaching? 

(Probe: strong change in philosophy* feel responsibil* 

ities lie elsewhere - spell these out! How 
fulfill these repsonsibilities? - e.g.* help 
husband on job - what exactly does she do?) 



11 . 



B» financial 

1. Was it financially difficult for you to attend 
college? ye s n o 

2. Bid you have to work while attending college? 

ye s n o 

3* If yes: What was the money you earned used for? 

4. Bid you have a scholarship or other &iad of f inancial 
aid while in college? yes no 
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work 

assist* husband 
further study 
other 




*0 

1 

2 , 



U 

12 



:?» 



i 



no ans 

yes 

no 



- 0 
- 1 
- 2 



no ans - 0 
child care - 1 
cleaning - 2 
housekeeper - 3 
cooking -4 
other - $ 



13 



' 14 



no ans* 
yes . 
no 



- 0 
- 1 
- 2 



1$ 



no ans - 0 16 

very much (ljhr+) - 1 

some (1-4 hr) - 2 

little (under 1 hr)- 3 

none - 4 

lst.ch. 2nd*ch* 3rd.ch. 
17 18 19 

no ans* - 0 

read - 1 

social - 2 

play with child. - 3 

hobby - 4 

think - 5 

cultural (the* , concert) - 6 

voluntary ' -7 

other v . - 8 

nothing v - 9 



no ans 

yes 

no 

sometimes 



- 0 
- 1 
- 2 
-3 



20 



no ans - 0 

popular - 1 

women's - 2 

literary-pol*; 
other 
none 



lst*ch* 

a 



2nd*ch. 

22 



* r * 



ITEM 
VI B 




JbL 



CODE 



15 



no ana 
many 
some 1 
few 
none 



- o 
- 1 

- 2 
- 3 
-U 



COL. 



23 



16 



no ana 
play 
read 
trips 

cult-intell 

talk 

social 

other 

none 



1st ./response 2nd res 

- 0J2h . 2 5 

- 2 
:i 
:f 

- 7 

- 8 



17 



no ans 
play 
read - 2 

trips - 3 

cult-intell-r h 
talk - 5 

social' - 6 

other - 7 

none - 8 



1st. resp. 
-0 26 
- 1 



2nd. res. 
27 




22 



23 



18 



no ans - 0 
Play . - 1 
read - 2 
trips - 3 
cult-intell-* h 
talk - 5 
social - 6 
other - 7 
none - 8 



1st resp 



28 



2nd re 
29 



2P 



19 



social - 1 

humanitarian - 2 
ambitious - 3 
intellectual - h 
financial -’5 

self-respect - 6 
religious -7 

other -- 8 

no ans - 0 

20 no ans -<0 

talk to husb - 1 
TV - 2 

read - 3 

hobbies - L 

chores - 5 

social - 6 

study - 7 

voluntary - 8 

other „ - 9‘ 



1st 

30 



2nd 

31 



32 



33 



2li 



2$ 



26 



27 



28 



29 



30 



ioS8| 






ITEM 



VI B 21 



CODES 



no ans - 0 

no pressure - 1 

tine with family - 2 

tins for self - 3 

other - Ij, 

no ans - 0 

too much work -1 

boring - 2 

diff.handl. child. - 

other - 

nothing - 




no ans 
good idea 
bad idea 
no opinion 
non-committal 

no ans 
yes 
no 



- 0 
- 1 
- 2 

... 

-0 
- 1 
- 2 



36 



no ans 

children older 
when I want to 
financial need 
have help in care 
of child. 

other 



- 0 
- 1 
- 2 
-3 

i 

:» 



37 



38 



no ans 
yes 
no 
DK 



- 0 
- 1 
- 2 
-3 



no ans 

essentials 

luxuries 

ed. for child. 

travel 

other 



0 

1 

2 



39 



lib 



: 



no ans 

under $6000 * 
6 - 10,000 
10-15000 v • 
15000 plus • 

/ , 

no ans 

yes 

no 

no ans 

hesitant yes 
w no 
firm yes 
* no 
won't ans. 



0 

.1 

2 

3 

k 

0 

1 

2 



111 



- 0 
- 1 

- 2 

2i 

-5 



h2 



ii3 






onaxj 



ITEM 



GODS 







COL. 



31 


no ans 


- 0 


hk 


VI D 1 


• 




yes * 


- 1 






no ans 




no 


- 2 




, • 


PTA • 


32 


no ans 


- 0 


1*5 




religious 
political - 


• 


yes 
no . 


- 1 
- 2 


sW *** 




comm, health- 
other . - 




some are 


- 3 




none 


3k 


no ans 


- 0 


47 


2 


no ans 



obligation 
like it 
don't like it 
neutral 
DK 

35 no ans 
children older 
help in tdcing 

care of child 
bored at home 
opp. for part time 
. work 
other • 

DK 

36 no ans - 6 

1-3 - 1 

* 1 * - 6 -2 

7-9 
10-12 
13 - 15 
over 15 
never . 

DK 

VI C .1 no ans 

education 
lib. arts 
science . 
music, art 
skill 
other - 6 

2 no ans - 0 

pleasure . - 1 

retraining „ - 2 . 
advance credit - 3 



0 

1 

« J 

2 

3 

I 



48 



49 



50 



no ans 
very much 
some 

not much 

no ans 

yes 

no 



- 0 
- 1 
- 2 

- 3 

- 0 
-1 
— 2 



i >1 



52 



i >3 



1 ta w ny 







AWOO 

• t 1 *hw***' 



COL. 



1st reap 2nd resp 



6 



54 



VU A ;1 



yes 

no 



- 1 
- 2 



no ans - 0 
regularly - 1 
sporatically - 2 



no ans 

yes 

no 

no ans 
vexy much 
some 
little 



- 0 
- 1 
- 2 



- 0 
- 1 
- 2 
- 3 



no ans - 0 

social contacts - 1 

opp. to help others- 2 

occupies time 
interesting 
other - 5 



-A 



no ans . 
elan 
JHS 
HS 

college 
don't remento. 

no ans 

teacher 

relative 

parent-sib 

counsellor 

friend 

no one 

other 



- 0 
- 1 
- 2 

il 

- 0 
- 1 
- 2 

■il 

- 7 



no ans 

yes 

no 



- 0 
- 1 
- 2 



no ans 

prof,manag 

clerical, sales 

service 

agric. ' 

skilled 

semi-skilled 

unskilled 

other 



55 



56 



57 



58 



59 



60 









62 



63 



64 



65 



”T 

; 



r 




I AeiOOl 
OM3XJ 




return* 



ITEM 



CODE 



COL. 



VII A 6 



no ana* 
salary 
interesting work2 
soc. contacts -3 
fringe bene, 
prestige 
help people 
enjoy children- 7 
other • - 8 

DK - 9 



1st eh. 
- 0 .66 
- 1 



it 



- 0 
- 1 



68 









no axis 
easy prepar 
nothing else 

* to do - 2 
money - 

fringe benefits- 
ehjoy child 
prestige 
help people 
other - 

DK 



8 



no ans 

yes 

no 



- 0 
- 1 
- 2 



no ans 

yes 

no 

don't remem. 



0 

1 

2 

3 



10 



no ans 

yes 

no 

don't reborn 



0 

1 

2 

3 



BEGIN PAGE 3 OF CODING 




2nd eh 
67 



6P 



70 



71 



72 



: $ 

■ k, 


Ident. No. 


1 - 


!■ 1 


Sheet No. 3 


• 4 


; K; 

j i 1 


Coded by ' 


$ 


! ft 


/ Ethel Horn - 1 




: f; 

J t 


1 Bea Harris - 2 




1 r 

i 1 


Secty - 3 




! \ 


Judy Fuchel- 4 






. Sub group A - 1 


6 


U) 


B - 2 




' 

i, 


C - 3 




* 

r 


D - h 




i 
. ¥ 


h - 5 




• 1 


F - 6 






G - 7 . 




f / 
V 


H - 1 


7 


2 


J - 2 




| 


K — 3 






M - 4 


* 


i 


N-5 




r- 

r — 


* - 
« 








ITEM • 
VII B 1 



CODE 



no ans 

yes 

no* 



- 1 
• 2 



no ans 
social 
athletic 
service 
newspaper 
drama & music - J> 
religious - 6 
other - 7 

don't remember - 8 



, 1st 
-0 9 
- 1 
- 2 






3 Before 
no ans 
no 

child-care & 
counsellor 
office and typing - 
• sales 
tutoring 
other 
During 
h no ans 
no 

child-care & 
counsellor 
office and typing 
sales' 
tutoring 
other 
After 
no ans 
prof>manag 
clerical* sales- 2 
service - 3 

agric - 4 

skilled - $ 

semi-skilled - 6 

unskilled - 7 

other . - 8 

Idke 

no ans - 0 

convenient - 1 

money - 2 

liked people 
work interesting • 

other 
Dislike 
no. axis 
boring 

didn't like people 
inconvenient 
too little money 
other 



0 

1 



- 2 , 



- 0 
- 1 



0 

1 

2 

3 

H 



_k 

JAMS, 



COL. 

8 



2nd 

30 



31 



12 



13 



3Ji 



2 $ 



l 



* \ 






CODE 







jAafOO I 

onaxl 



ITEM 

VII B $ 



8 . 



vn C 1 



«#»* 




v'J 



no ans 

yea 

no 



1p85] 



- 0 
- 1 
- 2 



no ans 
rewarding 
didn't like it 
too difficult 
other 

don't remember 

no ans - G 
very much - 3 
some - s 

little 

very* little «* 
don't know - 

no ans 
very easily 
somewhat 
with difficulty 
don't know 



- e 

- i 

- 2 



0 

1 

2 






no ans - 0 
competent - 1 
insecure - 2 
frightened - 3 
poor 
other 

no ans - 0 

taught well - 1 

good discipline - 2 
good rapport 
good paper-work - 
DK 



r 



no ans 
sub j. matter - 
presentation 
discipline 
rapport 
paperwork 

no an3 
helpful 
friendly 
nothing 
other 

no ans 
raw 1 
2 



i 



accepted 



- 0 

1 
2 

:i 

- 0 
- 1 
- 2 

;i 

- o 
-?JL 

- 2 

if 




COL. 

16 

17 



ITEM . 
VII C 6 



18 



19 



20 



21 



22 



23 



2U 



8 



10 



11 



12i 



33 



34 



•i 



CODE 



no ans 
hard 1 
2 

. | 

•asy 5 

no ans 
not free 



- 0 
- 1 
- 2 



0 

1 

2 



very free 

no ans 
too busy 
unfriendly 
not interested 
other 
don't know 



“ 0 

- 1 

2 

- 3 



0 

1 

2 



no ans 
not free 



very free - 5 



no ans 
not free 



- 0 
- 1 
- 2 

very free - *> 



no ans 
a lot 



none 

no ans 
very free « 
some 

not at all • 

no ans 
curriculum 
principal ; 
self 

don't know 
other * 

no ans 
necessary 
didn't like 
used to it 
enjoyed it 
don't reman 



- 0 
- 1 
- 2 
-3 

-!> 

- 0 
- 1 
-2 
3 



- 0 
- 1 
- 2 



- 0 
- 1 
- 2 

:l 

-5 



\ 



4 > 



\L- 

; 



COL. 

2 $ 



26 



27 



28 



29 



30 



31 



32 



33 



• v 




lArfOOl 

WfflKj 



✓ 



< !, 



ITEM 



vn c i? 



16 



17 



18 



19 



20 



21 



22 



23 



( 




.» V, 



CODE 



no ans . 

yes 

no 

no ans 
under 10 
10-20 
20-30 
over 30 



- 0 
- 1 
- 2 



- 0 
- 1 
- 2 



col; 



3U 



35 



no ans - 0 
early childhood 1 
elem - 2 
JHS * 

HS 

college 

no ans - 0 
yes - 1 
no - 2 

no ans - 0 
yes - 1 
no - 2 

no ans - 0 
positive reap. - 1 
negative respi. - 2 



36 



no ans 
important 
"accept” 
not important 
DK 



0 

1 

2 

l 



no ans 

lunch room and yard 
counseling 
admin-chariman 
tutoring ' 
other 

no ans 
liked it 
didn’t like 
indifferent 



2lt no ans - 0 

yes - 1 

no - 2 

if yes 

liked it - 1 
didn’t like - 2 
no ans - 0 
if no 

. yes - 1 

no - 2 

don’ t care - 3 
no ans - 0 






37 



38 



39 



Z<0 



0 
1 
2 

:{ 

-5 

- o 
- 1 

- 2 

- 3 



111 



U2 



U2 



li3 

c 

J 

Wi 










mMk m 



k . 



ITEM 



VII C 25 



26 






27 



28 



29 



30 



31 



32 



33 



3U 



35 



CODE 



no ans 
.yes 
no 



- 0 
- 1 
- 2 



no ans 
too lenient 
insecure 
child* too diff t 
no help 
DK 

other 



- 0 
- 1 
- 2 



COL. 



Ii5 



l|6 



no ans 
yes 
no 
DK 



- 0 
-1 
- 2 
-3 



U7 



no ans - 0 

social -1 

assistance - 2 

opp. for innovation- 
DK 

other 



no ans 

yes 

no 



- 0 
- 1 
- 2 



no ans 

practice . - 
live situation - 
self confid 
supervision 
DK 

no ans 

not enough opp. 
not realistic 
not enough help 
other 



0 

1 

2 



no ans 

none 

some 

very much. 

no ans 

none 

some 

very much; 

no ans t 

none' 

some 

very much 



- 0 
- 1 
- 2 
-3 

« 0 
- 1 
- 2 

- 3 

- 0 
- 1 
- 2 
- 3 



no ans - 0 

idealistic - 1 

discipline - 2 

teaching tech. - 3 

diff. bet. theory 
and practice - U 
other 

don’t remember - 5 



1|8 



Ii9 



50 



51 



52 



53 



5V 



55 



j - 

* . J > 

autm i nni « 



o 

ERIC 




IA4O0I 

pm axl 



ii 



✓ 



ITEM 

TO C 36 



o 

ERIC 



37 



110 

111 



TO D IS 




LtfSSi • 



M 






/*• 






CODE 



no ana - 0 

yea - 1 

no - 2 

don't remember - 3 

1st 

no ana - 0 $7 

rapport - 1 

teach facta - 2 
develop thinking-. 3 
easy control - U 
help child rrc.; ” 



COL, 

56 



2nd 

58 





other 


-6 


/ 


38 


no ans 


- 0 


59 




yea 


-1 






* no 


- 2 




39 


no ans 


- 0 


60 




helped 


- 1 




• 




- 2 






hindered 


-3 





qualitative « jot down 
ideas on separate sheet 



no ana- 

change in philos. - 
respon. elsewhere - 
no patience 
interests elsewhere- 
other 
DK 



0 

1 

2 



61 



- 6 



no answer 

yes 

no 



- 0 
- 1 
- 2 



62 



no ans 

yes 

no 



- 0 
-.1 
- 2 



.. 63 



no ans 
necessities 
tuition * 
social expense - 
books - 

other - 



0 

1 

2 



6U 



no ans 

yes 

no 



- 0 
- 1 
- 2 



65 



l 






i 




U«?j 



* ' - mJkmm 



..•/ • * o 



r 



, 5 ' i' . ‘ 

» '• 



% 
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The City University of Ifev York 
Division of Teacher Education 
OFFICE OF RESEARCH ADD EVALUATION 



Name 



Age 



Questionnaire 



Where to each qucstlcu hy Checking one of the choices indicated. 

«^ e +?*i2 P n < ?? ia « e Cb ^?f given ' P leSB9 write In your answer next to the 
item titled other 1 * or fill in your answer in the space provided. 

I* Background information 

A. Where were your parents bom? Mothers USA 



Other. 

Father: USA 

Other" 



B. Where were you bom? USA - City 

Other 



C. Barents* general educational background: 

Mother: self-taught (no formal school) yes no 

elementary school graduate yes no*“ 

high school graduate yesT~~ no™ 

college graduate yes™" no™ 

beyond college ye s no ' 

Father: self-taught yes no 

elementary school graduate yea™ no"""" 

high school graduate ye s "" no "" " * 

college graduate yes™ no"""" 

beyond college ye s 11 [ no" 

II. Schooling 

A. For elementary school, what kind of school did you attend? 
public 



private 



parochial. 

other 



B. For higi school, what kind of school did you attend? 
public 



private 



parochial. 

other 



w 



3 

ERiC 



HWM 



rnmmmmm** 



1 . 



2. 



C. Did you enjoy school! (global impression) 
very muc h som e very littl e 

XU. Relationships with parents (global impressions) 

A. Mother: 

1» Did you have fun with your mother! 
rarel y sometime s ofte n 
Did she read to you! 

none little lot 



. «r.M 



2 . 



3. 



How did you get along with your mother! 
Did you feel close to her! 



il 

M 

1 1 



b. 



very clos e 
Did you fight! 
none some 



some 



not close 



a lot 



5. 



Was there an area of Interest or concern that you remember your 
mother feeling strongly about! Rate in order of 1, (most strong- 
ly)* to 9, (least strongly). 



home 

religion 

education 

cultural- int elle c tual _____ 

good behavior 

politics '' 

hobbies and recreation ~ 

financial problems 

other ZZH 

6. Did your mother work outside of the home! 
ye s n o 

7* What hind of work did your mother do when: 

a. one or more children in your family were under 6 years old 

housewif e 

other 






b. 



most of the children were 6- 12 years 

housewif e 

other 



most of the children were 12*20 years 

housewif e 

other 



8. When your mother worked, about how many days a week did she work! 
* ^ 3 4 5 6 (please circle) 



V\ i 












9 . 






Who took care of you? 



self 

maid 

other siblings 

relative 

other 



B. Father:, 

1. What kind of work did your lather do? 

2. Did you have fun with your father ? 

rarel y sometime s ofte n 
3* Did he read to you? 

non e littl e a lo t 

4. How did you get along with your father? Did you feel close to him? 

very clos e som e not clos e 

5. Did you fight? 

non e som e a lo t 

tIle ^ e aa area of interest or concern that you remeniber your 

in *** ° f x ' <*•* ^ 

home 

religion 

education T " — 

cultural-intellectual 

good behavior 

politics "" Tl • - 

hobbies and recreation 
financial problems ~~ 

other — — 



7. How did your father feel about your mother working? 

It was necessary 

He was proud ~~" 1 " ~ 

He was indifferent 

He didn't like it 
Other 



TV. Friends and self-activities: 

A. Friends 

1. Did you have any friends? (global memory) 

singl e fe w many 

2. Did your friends enjoy school? 

very muc h som e very little 






B. Self-activities 



2®* did you do typically when you corns home from school? 
»om 1, (most usual activity), to 5# (least usual). 

homework 

play 

household chores " 

religious school " * 

additional lessons (non* " 

academic areas, e.g. dance, 
instrument, other) 



Bank 



2 . 



What kinds of things did you do by yourself? Bank in order of 
1, (most often), to 9, (least often) . 

homework 

clean house — — 

cooking and sewing 

read 

hobby "" 1 ■ 

music — — 

thinking 

sleep 1 

other 



1. 

2 . 



V. What are you doing now? 

A. Family • (homemaker) 

How old were you when you got married ? years (not married^ 
How long did you teach before you got married ? years 
How long have you taught after marriage ? years 
Have you taken any leaves of absence from teaching? ye s no 
For how long ? years 
For what reason(s)? 



.) 



3 . 

h. 

5. 

6 . 

7. 

8 . 



Do you have help at home? ye s n o 

(J*at d theyVlSst)! M *"* ftm X ' (what ^ey do most), to 3, 
child care 

cleaning ~ 1 1 

cooking “ 

other 



9* Any free time? ye s n o 

10 • (^ast d °ft^)?° * ith thiS free time * 88011 1 « (“° st to 8, 

read 

social activities mn ,u 

play with children 

hobby 1 1 ■ " 

visit museums, and attend plays 
work for voluntary organizations "" 

think — • 

other ■■■ " ■ ■ 



5 . 



r- 



,i 



U * tornS!® wlth your ohUarent *«* ft* i* <««t 

play 

read 

trips “““ 

museums and plays 
t allsing — — 

visiting ~ 

othe r , . 

12 ’ toe items that your children enjoy most doing with you? Ranh 

worn 1, (most// to 7, (least)* 

Play 

read ~~ 

trips 

museums and plays rTrr 

talking rTTI 

visiting r 

other — 

mNMMm 

15. What do youdo after your children are asleep? Rank from 1. (most 
often// to o, (least ofben). 

talk to husband 

TV ~~ 

read 

hobbies 

chores ~ rl IIJ 

social activities 
study r '~ r 11 

voluntary work ' 

othe r 

14* How does your husband feel about working wives? Or mothers? 



15 . Does he ever suggest that you stop working? yes 

16. For what reason(s)? 



17. Some women feel they have a responsibility to make a financial 
contribution to their family „ Do you? ye s n o 

18. What do you use the money you earn for? Rate from 1. (greate* 
use/, to 7/ (smallest use). . 



essentials 

education for children *~* 

travel — — 

luxuries — 

to live better (2nd car; larger home) ~~ 

household help — ~ 

othe r — - 

19* Within what range is your husband's income? under $6,000 

6 / 000 - 10,000 
10,000-15,000 
15,000 plus 



j 
| 

; i 
( 

i i 




i 

I - 1 

i . j 




a 



W 



1 



r 



20 . 



6 . 

Bo you have married friends with children who are employed out- 
side of their home? yes no 



21. Are they teacherst ye s n o 
B. Community work 

1. What organizations do you belong to or work fort 



2, 

3. 

4. 

5. 



no 



r 



Are you an officer? ye s n o 
Bo you attend meetings? regularl y sporadicall y 
Bo you work on committees in these organizations? ye s 
Hew much time a week do you give to these organizations? 

under 1 hour 

1-4 hours a week 11 

more than 4 hours 

thi8 TOrM (Rank *"■ " 0#t sstl6fying ' 

social contacts 

opportunity to help others ~~ 

interesting work 

Other 



i f 



VI. Retrospect 



y° u J n th e eduo^ion curriculiim In college. He would like you 
to think back to the time prior to that time. 



1. 

2 . 



4, 

5. 



At what age did you decide to teach ? 

Was there any person who helped you make the decision? Who? 
teacher 

relative 1 1 

parent or sibling J tL 

school counsellor — — 

friend 
othe r 

Bid you ever consider studying towards some other career? 

ye s n o 
Which one? 



Hhat did you find attractive about it? (Bank from 1. most attrac- 
tive, to o, least attractive.) 

salary 

interesting work 1 

social contacts •— 

fringe benefits ^ ~~ 

prestige ^ ~ ^ 

help people 
enjoy children 

other ' 



• i 

*( 



ERIC 



6 . 



7 . 

Wd you talk witl a guidance counsellor before choosing to be 
a teacher? no 

7* Wd you attend assemblies where different vocations were dis- 
cussed? ye s n o 

S. Did you have opportunity to obtain information about other 
vocations? ye s n o 

B. College 

1. Did you participate in any extracurricular activities in college? 

ye s n o 

2. Did you ever work before, during or after college? What did you 
do? 

before ____ 

during "T* 

after """ 

3* Did you ever have an opportunity to tutor or work with children? 
ye s n o 

b* What kind of an experience was this for you? 

Ce gratifying .. b. unsuccessful 

not gratifying mmmmm successful " 1 ’ 

5. Have you found throughout your life that you enjoy explaining 
things or showing people how to do things? 

very muc h som e. littl e very littl e don't kno w 

C. Now, would you think back to your first teaching experience ; Please 
answer these questions in terms of your first_teaching experience . 

1* In what ways did you feel competent as a beginning teacher? Bank 
from 1, most competent, to 3$ least competent# 

knew subject matter 

could control class ' 

children liked me " 

children understood what I told them ~ 
othe r ' 

2. Did you feel accepted by your colleagues or did you feel "raw" 
and out of place? Please rate this. 

raw accepted 

1 2 3 4 5 

3* Hew did your first year of teaching go for you? Please rate this, 
hard easy 

12 3 4 5 

4. HOw free did you feel to discuss your problems with your princi- 
pal? Please rate this. 

not free very free 

1 2 3 4 5 

5. Hew free did you feel to discuss your problems with your supervisor? 

not free very free 

1 2 3 4 5 



6 . 



6. Hour ffcee did you feel to discuss your problems with other teachers? 

not free very free 

1 2 3 4 5 

7. In general, how much help did you get? 

a lot none 

1 2 3 4 5 

8. How ftree were you to try out your own ideas in the classroom? 

very fre e., som e not at al l 

9* How do you feel about the paper work? 

didn’t like i t „ necessar y was used to i t enjoyed it_ 

10. Was your school considered to be a "difficult" school? yes no 

11. How many students were in your class? 

under 10 10 to 2 0 20 to 3 0 over 3 0 

22. On your first teaching assignment, were you assigned to teach what 
you hail prepared to teach in college? ye s no 

13. Did you have a particular role in your school - either official or 
by reputation? ye s n o 

14. What was it ? 

15. Did you enjoy it? ye s n o 

16 . Did you have difficulty maintaining an orderly classroom? yes no 

17. Do you re m e mb er your student teaching experience? ye s n o 

18. In what ways was it helpful ? 

19. In what ways was it not helpful ? 

20. Was there a difference between what you were taught in class and 
what you experienced as a student teacher? 

non e som e very muc h 

21. Was there a difference between what you experienced in student 
teaching and teaching? 

non e som e very much 

22. Was there a difference between what you were taught in class and 
your experience as a teacher? 

non e som e very muc h 

23. As a beginning teacher, did you have an image of a good teacher? 
ye s n o 

24. What did it Involve? 



25. 



Has your image of a good teacher Changed? 



yes 




9 . 



vn. 



2 



2 6. 



J“ *** flCh003 he3ped a™ *> *• the kind of teacher 

helped hindered 

12 5 



• Financial 



1. Mm it financially difficult for you to attend college! yea no, 
8. Bid you have to work while attending college! yea no ~ ” 

3 - toTe a ’ ,cholarahi P or other kind of financial aid while in 



Please answer these questions in terns of 
experience. 



your recent and present teaching 



L. 






Please rank from 1 , most important, to 5, least inportance, the factors 
which have kept you in teaching over the years. ’ 



financial needs 

enjoy teaching and imparting knowledge 
don't have enough to occupy me satisfy* 
ingly at hone 

enjoy the stimulation from children and 
other teachers 
other 



. Do you plan to continue in the teaching profession! yes 



JF:ht . 
12/83/65 



